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H ®wtewvn [odvypdvn onovdace yuyoroyio oto [avemomuo Anvav kot
TPOYLLOTOTOINGE UETAMTLYIOKEG omoLdéG oto University of Manchester g M.
Bpetavioag, an’ 6mov élaPe Master (M.Ed.) otV ekmoudevtiky yoyoloyio Kot Tig
E101KEG EKTTAOEVTIKEG avdykes kal Adaktopikd Aimhopo (Ph.D.) oty exmoidevtikn
YUYOAOYiOL HE OVTIKEIUEVO TIC OVOYVOOTIKEG OLokoAle. Eivor kdtoyog adetag
doknong emayyEALOTOS YUYOAOYOL Kot €Yl epyaoTel o¢ epevviTplo. oto University
of Manchester and the Cheshire Educational Authority. 'Eyet 6104&et pabnpata
Yuyoroyiog o€ TPOTTUYIOKA KO LETATTUYLOKA TPOYPALLOTO 6ToV Topuéd Pouyoloyiog
tov O.ILY., pe to I[1.A.407/80, oto Etnoio TIpoypappa Moudaywywwng Katdptiong
mc AXIIAITE, xor oe empopootika cepuviplo oto ILT.A.E., EKIIA kot oto
[Mavemomuo Atyaiov. And 1o 2007 péypt o 2012 frav Aéktopag kot and to 2012
uéxpt ofjuepa wg enikovpn kadnyntpa oto tunue O.ILY. tov EKITA. Epydotnke yia
eNTa €T ©G YLYOoAOYOS 610 ZupPovAevtikd Xtafud tov Anupotikov Bpepokopeiov
Anvaov.

‘Exet AdPer pépog oe epevvniikd mpoypdppoata onog «H emoyyeApatikn
TPOETOOCIO Kol EVTOEN TOV OTOU®V HE EWOIKEG OVOYKEG - GTOWMO LE OVOKOAIEG
padnone» (EIMEAEK, 2° K.ILX. Apdon 1, IIpoiov I1.1.1), «I[IpoAnyn tov cuvdpopov
emayyeALATIKNG €£0VOEVOONG OTIC YLYLOTPIKES BEPATEVTIKEG KOl OITOKOTACTUGIUKEG
OpaoTNPOTNTES, OYEOGHOC KOl DAOTOINGT TOLOTIKNG Kol TOGOTIKNG a&loAdYNoNg
TOV OpACE®V KATAPTIONG evpmmaikol mpoypdupotocy (OSHA/SME2002/4886/1T),
«Koataokeo kot XtdOuon  AtepevvnTikov-Aviyvevtikov  Epyoieiov  yuo  Tig
Moabnowkég Avokorieg»y (EINEAEK II-IKIIX). METPO 1.1. ENEPI'EIA 1.1.3.),
«Exploring School Engagement Internationally» (Stakpatikd £peuvnTikd TpOypOLLLeL
tov Atebvovg XvAloyov XyoAkng WPvyoroyiag -International School Psychology
Association), «['vootwol kot cvvaicsOnpatikoi mopdyoviee oty avamtuén g
KOTOVONONG KOU TNG TAPUY®YNG TOL YPOmToy AGYoL» (QopEag yPMUATOdOTNONG
®.JLY.), “An examination of individual and contextual factors contributing to
resilient classrooms and schools” (International School Psychology Association, ISPA
and the Society for the Study of School Psychology, SSSP), «Exmaidevon twv
modwwv Poud» (EXITIA, Apdon 5: Poyokowvovikny otpi&n», @opéag LAOToinong
Kévtpo AwmoMtiopikng Aymyng, Topéag Tadaywyikne, @ITY). Eyxet coppetdoyet
MG TPOCKEKANUEVN OLUANTPLOL GE TPOYPAUUOTE ETUOPP®ONG TOL OomeVOHVOVTOL GE
EMOYYEAUATIEG YUYIKNG LYElOG KOl EKTAOEVTIKOVS TpmTORABOG Kot devTtepoPadiag
ekmoidevong oe Bépota LoOnoloKOV SVCKOAIDV KOl WYUYOKOIVOVIKNG TPOGUPLOYNG
TOV Tod0V GTO GYOAEl0 Kot TNV owoyéveld. To €pyo g £xel dnuooievtel o ykpita
EMOTNUOVIKA TTEPLOSIKA KOl G€ GLAAOYIKOVG TOHOVS Kot €xel TANOOC TPOPOPIKOV
AVOKOLVAOCEMY G GLVESPLO 6TV EALGSQ Kot 6T0 eE0TEPIKO.

Eivon péloc morlddv Oebvov  emotpovik®v etonpeldv  Omm¢  British
Psychological Society, British Dyslexia Association, National Association of School
Psychologists, USA, European Association of Learning and Instruction. Eivat emiong
Tevikny Ipappatéag kot cvv-cuvtoviotplia tov KAddov ZyoAikng Pvyoroyiag tng
EAMnvikng Woyoroyikng Etarpeioc. Ta egpevvntikd g evolapépovta eotialovrot
otV &ykoipn oviyvevon Kot TopEUPOcT TV OVOYVOOTIK®V OVGKOAIDV, GTNV
aEloA0YNOY  YVOOTIKOV Kol UETUYVOOTIK®OV OlEPYACIDV, OTO  YVUYOKOWVOVIKH
YOPOKTNPIOTIKE TOV Toudldv pe pobnolokéc SvokoMes, Kot oty a&loAdynon
TPOYPUUUATOV TOPEUPACNG Y10 TNV OVTILETOTION TOV HOONGLOK®OV SVGKOMOV.
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